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There are certain core universal values like truth &
righteousness that should invariably be inculcated among students.
The seeds of values sown in the early stages of education have to be
reiterated and reemphasized by HEIs by providing appropriate
: 5 learning experiences and opportunities to students.
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2020 taught humanity a number of lessons. And one of them is
trying not to play with nature. Empathy towards living as well as
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yocation & Value-Orientation in the
jcational principles of Historical India and
Contribution of Theosophical Society

+ Dr. Nairanjana Srivastava
4+ Asst. Prof., ATHC ‘& Arch, VKM, Kamachha, Varanasi

- ducation 1s enculturation of man which enables him interact
with his environment in a worthy way. Higher cd'ucnti(?n is a step
ahead N facilitating his innovative and_ creative faculties. .lt
ancOMpAasses individual growth and fulfilment lo.wards soc-ml
gpliftment, economic mobility and cultural up-gradation to realize
the dream of world-peace and harmony. It is a lucrative business too,
for both educationists and economists for it only has the potential to
bring economic progress through social change. It has been rightly
pointed out by Henry Commanger that ' change does not necessarily
assume  progress, but progress implacably requires change.
Education is essential to change, for education creates both new
wants and the ability to satisfy them.' It will not be inappropriate to
sate that education has been an important state-policy, economic
investment and a liver in raising the lives of people. Therefore
designing aims and objectives of higher education is a job of highest
vigilance for any society. Ancient Indians were sensible enough to
put maximum weight on the holistic development of its citizens.
From Shramans o Brahmacharis to the system of four Ashrams and
even the Varna-system, the life of an Indian was devised in such a
way ﬂ}at it helped everyone become fully satisfied in its personal life
ind discharge its duties towards society and the nation with utmost
perfection and readiness. The primary education under Hindu and
m:; tradition was provisioned as an attachrpent to temples and
E desig;:e:. ﬁl:lthougl.l there was no wrltter} curriculum, 'Gurus' used
dw@lﬂpmenl:c ftﬁachmg-methodolog?r Whld} would ensure over.all

= iﬂvolvedo the studentg The anme'nt Indian S){stem of. education
e stages of higher learning for which 'Parishad' and
elan' were the words used in Rig-Veda and Upanishads.




century BC, higher
:)ir}'(zm(ﬁ:gles. of Vedangas °S Speciigy; >
ang Skez,l\llltar,agiz::anda, lgjj'aini 5 Wh:r:s:lill;l‘l:hmem Qfa Zation ¢
S g (med1c1r_1e and astronomy)J -
y e mes the Indian education 15
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: Education in India before the colonial obligation is i
into three main religious categories, i.e. Hindu Buddshisl("lded
Islamic. Their religious bending was common as ed\,lcation was i:d‘
an essentially integral part to the religious propagation. Pathshalal:
Bauddha-Vihars and Maqtaba — Madrasas were institutions Wher
students received elementary to higher education. The aim of
education throughout this period was all-encompassing. Focus was
on equipping the learner with vocational abilities, management
proficiency as well as relevant life skills. Here one can observe }he
unavoidable role played by religion of giving meaning o material-
gains and refining the objectives, set as educatxonz}l achnevemen[lls.
The educational model adopted in Pathshalas and Vihars wasrerlrilgisoi
based on teaching of subje.:c'ts like grammar,d;irtlf\tlgggeéjobsm
philosophy, history and medicine. It enabled stu
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It would be interesting to observe that, European renaissance
and Mughal domination in India were contemporary events in
history. Where on one hand, Europe with its scientific approach,
could be able to accept science and technology as its anchor to sail
from 'dark age' of Holy Roman Empire to the bright age of
enlightenment, Mughals in India, contrary to this continued with the
practice of old-tools-based agricultural economy and did not feel to
switch'over to sudden scientific changes. They instead appropriated
?ducatlon sy§tem whiﬁ‘h was lacking structural reforms to suit to the
;E;:.Ct\i’;’hen in the 18 cen-tuxzy Englishmen entered India, their sole
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level of learning only.

.Dur-ing the period of British rule, centres of Indian mode|
education ie. Gurukul and universities, where integrated slu;y
programmes used to run were deliberately disregarded. Missionary
schools, colleges and higher education institutions, set by various
western enthusiasts at different locations in present day Andhre-
Pradesh, Karnataka and Tamilnadu, introduced English values and
culture in their educational establishments. No need to mention Lord
Macaulay drafted the syllabus of colonial domination for Indiars
who were kept at a distance from the training of scien,
mathematics and technical skills at all levels of form'fll' education.
Indians were encouraged to study only arts and humanities, thr'ou;glh
which the British administration could be burea:.crau:;gye
empowered. It was a deliberate move by Macaulay to]'lstf-zchool
Indians from pursuing technical and scientxf_’lc studies l?t ]tlfaining .
level which further limited their opportunity of hig erlgm b
science and technical courses. Before the beginning olan s The
education in India was mostly imparted in v_ernacular ; f[f;of‘s st
officials of East India Company, through their };;;S)o?s Calcutta &
Madrasa (1781) and Sanskrit Vidyalaya (1 2) Willan College
Varanasi respectively. Lord Welles}ey §taﬂe s Compﬂ"{;
in the year 1800 whose chief objectivé Wai and custom of ‘gh
administrators (Civil Servant) in th_e languag® == yia, Althov

country for better custody of their colont of 10 ¥
education was used as a tool and exhlbltlo-r:)no one fang!%e

strategy from as early as mughal period,
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" i was devise
a standard r.nedIUff“MZCfaullegﬁgegforc him, the Charter Act of 1813
recornme“datlons od the path for govemmem—funded English-
had already pe 1t further received impetus in the forn} .of
education Prf’ rarrz- memorandum on education before British
MacaulaY'S .aTg;3 Lord William Bentinck in 1835 accepted and
parliaments in 1 0 ti.vc provisions in the favour of Macaulay's
manifested legis th very hastily intensified non-cooperation with
arguments- T.hls nstitutes, not only in terms of vernacular being
Oricmal-lbearggglish but al7so native characters being overshad'owed
by Brnishyschemes of science and philgsophy._ To tklleirdconv.e:menzt:;:é
[ndians themselves shed 'down thelr 'tra_dltlona € ucatlonf
succumbed 10 the bright light of Cl_lrlstl.amty.. Acc-:eptance of newf
education of Christian missionaries in this p'erlo.d is a r'.aﬂectlon'o
this. It is beyond doubt that Macaulay's contrlbut'lon in disrespecting
and demoralizing native identities gained the ruling class a stanc'iz}rd
ground  for westernisation. Although his arguments 1n Br\tlsh
Parliament can be 2 reflection of his incomplete understanding of
Indian cultural tradition but for the sake of awakening of Indian
people it somehow highlighted the urgency of self-improvement
among 'Hindus' as well.

Intervention by Theosophical society: During the closing
years of 18th century, America and Briton sent missionaries to the
non-Christian parts of the world. These enthusiasts ~silently
propagated the Gospel to the parts of India especially Madras and
Andhra Pradesh by facilitating the downtrodden communities with
m?d{cme, education and sympathy. To fulfil their objective the
;Tr‘]‘j_zin?ry people translated Bible and the teachings of Gospel into
@ducatioiglglé:tg:sl'ind plomoted. only ht.erary activities in .the\r
R eni: mefnts..Le_:ammg of Literature attained primary
i Howre)ver t%(? printing houses as an attachment to the
I i indule:;wereffew. xr}dlgepous. groups which re;msted
colonial intentions aﬁd Ig?bls) mlssxona'nes in the progression of
of the 19" cor mucll ical morals in the schools. In t.he middle
Was felf of an alte’rnat' h unrest was repon_ed due.to which a need
[ betyesmiyatia ve sglstem of _educatl.on which could offer a
situation, TheOSOphic'rxll gn _modernity; skill and virtues. In this
¥SUh shout i < ociety stepped forward to educate Indian
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washer-man quarters on march 23, 18795'{h lh-l"’ Dobitha (lhye
scientific education badly and  that scicn[tl'm:;n Od.c ™ Indi e
attached to every college and in each centre a rsth?oh‘ s
should be provided where the most improegdor:;mlﬁ s
principle of handicrafts could be taught to intelligent |z:130(:: of the
the opinion that Indian youth should have a systematic kn'o mw
industrial arts and science. Every Indian should be trainc‘:; ing:of
science and design (skill) along-with philosophy. The 'l'hcosop}?i:;
Olcott centunary numbered, by Annie Besant, Pp. 541-544) 4
school level he reached to his ideals by introducing industrial ad
technical education to the students. Boys and girls were trained in
various arts like black-board and pencil-making, book-binding,
needle-work and practical crockery etc. At the same time the Sociely
greatly encouraged vernacular learning and established Sandki
schools to inspire the members with high moral values of the es.
Another important contribution of the members of Th_eosop.hlcal
Society was that they published literature on ancient ln@mll ;u:in;c
and philosophy for which the co-founder of T heosoplhglf)a7 ;;w n{l
Madam Blavatsky congratulated tl}e members. lnh ed;;calio
president of the Society Dr. Annie Besant to:k ! :’13 o
objectives of Theosophical Society further an esfl:g
holistic development of society'tl}rough edu.cau?rzl.mml ppers
fold system which included religious, emO“ﬁ“aSm ot e
physical and environmental training to t : G {anguage
scheme of moral and mental developmen e
science, mathematics, psychology and “a‘I"'“agn 1 to mention 14 D‘;
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Besant wanted Indian orientalisn'ldtO :)Tomem ideal of ¥
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be acting a5 a lities. The first president of T.S.,
£ms o ew emerging reaiities. , 1894 with an
education &0 Olcott established his first school in 1894 with.
Col. Henry 'Stcc_l - Ld .ation to the untouchables, whose populaﬂ(’n
aim to provide frec © u?d(o million. Theosophical Society tried 1o
ot that time wzfs‘ d|lr:($dl)1 {o counter new education of the west.
U dd‘:ﬁi‘::r: :scd [ndian colonies of Briton as its otﬁc? whcrc_
r{::klf"l ;d Supervisors could be engaged in sccondary_ jobs of
assisting their engineers anq-admiqistrf_xtt.)r.s t?ut C()L}ld_n()'t rise tf)_’thg
highest position of the office. lh(.- m.mauvc of picking Indians
amongst their fellow-men on the basis of caste and class addt':d to the
plight. It is another notable fact that in historical India, skill based
professions was always considered works of Shudra-class and not to
be practised as a voluntary vocation. It could not make into the list of
uiversity-syllabus as well. The art of metallurgy, stone-cutting,
architecture etc. although important for country's development, were
not part of formal education. The society (Theosophical Society),
aﬂc'r years of realizing the need for skill-training, firstly devised
Lhicg‘t:li ?l::l::;)\["\%umcu‘um' having it as a part. Fact should be
g g%rlx 3 Imt th‘chS()Clcly was cducatlr?g higher caste Hindu boys
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e hﬂCkl’r()und)(‘h: :tguldr .lcsson;s in science and humanities. In
B8 roited i rvices pr(mdcd’ by Theosophical society
0 make India the we llln?mcnsc respect. Their intention was clearly
Of the belicf (g \:'fl( .ca(‘lcr. Col. Olcott and Dr. Besant were both
:qt[‘ippcd B xkillfl Ltl;:inlir;h’cr'cm in lnd.ian education should be
efl:;:(? Were towards auachinhg 32:{1 .V()Cau(.ma[ qualification. Their
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Swami Vivekananda and Dr. Annie
Besant

4+ Dr. Nairanjana Srivastava

It is a matter of great joy for a society of the most ancient origin
that two of its greatest interpreters emerged at an approximate vicinity
of time. when its people needed self pride the most. Scientific and
secular nature ofa world religion started being conceptualized on a
liberal and logical ground. In India, it was Vedanta which provided
Swami Vivekananda with an insight into the complexities and questions
ofhis times and in the west, the Theosophical Society did the task of
understanding and exploring the true meaning of the Supreme Being
for Mrs. Annie Besant. Both these efforts were in-sync with the
Upanishadic school ofthought and recognized the power of Indian
intellect in their respective establishments. When closely observed,
the leaders ofthese two organizations, i.e. Vedanta and Theosophical
Society, manifest remarkable similarities. Narendra Nath Dutta(1863-
1902) and Annie F. Besant(1847- 1933) both were restless in their

journey to find the truth, until the truth was availed and both hz}ted
severely the weakness prevalent i1 their brothers and sisters of the
globe, due to their forgetting the inseparability from the Supreme
Consciousness. Hence it provides an interesting field to study th.e
connection, whatsoever, between Swamiji and Dr. Besant, their
similarities as well as their differences. B
Swami Vivekananda was a psycho-physical construct of highest
attainable qualities of a human being. He extrac.ted most of thel
circumstantial benefits of his times throughan extraordinary meditationa

+ Asst. Prof., Department of AIHC & Arch. VKM.
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insight. Similar was the case with Dr. Besant who chose her path
amidst severe odds and translated her emotional sufferings intq a
triumphant social life. Spirituality was inherent in both and so was the
concept of universal brotherhood. Regarding differences
Vivekananda’s thought-process was more towards assimilatior;
whereas Dr. Besant emphasized more on rejection.

This factor, forall their lives as pioneer saints, influenced thejr
course of action in future. Dr. Besant starts from scepticism and so
does Narendra, but the nature of scepticism differs in both the cases,
Annie had to combine her urge for liberated spirit with the negation of
all that leads to an unjust surrender to a single imposing authority and
Narendra wandered as a recluse in order to subdue the doubts created
by mindless multiples. Both-vigorously questioned the truth and reached
to their destined salvation but Vivekananda’s journey ends demanding
a universal religion without a label and Dr. Besant opts for a label to
demonstrate universal brotherhood.

This gives rise to a question, rather an obvious inquiry, that
having so many similarities and differences and sharing approximately
the same slot on the date sheet of history, did they ever get a chance
to meet and discuss their thoughts!

There is an ideological affinity between Vedanta and Theosophy,
because oftheir deriving inspiration from the Upanishads. Gandhiji
once observed that Dr. Besant’s Theosophical beliefwas, in its true
meaning, nothing else but ‘Practical Hinduism’. Dr. Besant herself calls

Theosophy as ‘Brahm Society” because both address directly to the
scientific quest ofreligions. Hence it becomes more interesting to study
the interactive connection between Swami Vivekananda and Dr. Annie
Besant.

There is almost negligible account of any such meeting between
Fhe'two and even a focused study could fetch the author with just te
incidents of their meeting-on —tea kind of face to face interaction.

Reports say they met twice, first in Chicago and second in
Alm(')ra. What followed these meetings is obscure to Us. Before
meeting Dr. Besant, Swamiji got a chance to talk to Col. Olcott, the

Swami Vivekananda and Dr. Annie Besant 115

co-founder f)f Theosophical Society. Romain Rolland writes in his
book ‘The Life of Swami Vivekanand” how Col. Olcott not only turned
down his request for a letter of introduction for the Parliament of
Religiops, but ﬁlled with some unknown apprehension, warned his
friends in America against him. Who were those friends in America?
We know with certainty that Annie Besant represented Theosophy at
the Chicago conference and perhaps she was the one warned by Col.
Olcott against this enigmatic recluse from India. The rejection and
warning by Col. Olcott shows that somewhere Narendra Nath Datta
disturbed the realm ofhis eternity. But at Chicago, sitting in the same
hall, Dr. Besant couldn’t escape the healing vibrations waved by Swami
Vivekananda.

From the autobiography of Dr. Besant we come to know about
the impression she carried when both met at the Parliament of Religions.
She writes about Vivekananda, “His figure was distinct with pride of
country, pride ofrace.” She witnessed at that platform, the frenzy and
obsession ofthe west to capture every single word uttered fromhis mobile
lips. She remembered one saying, “Oh! We send missionaries to his people.
It would be more fitting that they should send missionariesto us.”

But Vivekanada seems little affected with the presence of
Theosophy or Dr. Besant at that platform. He, in fact, sounds harsh in
one ofhis statements made on Dr. Besant. A local daily “Times’ reported
him saying boastingly, ‘I lectured to her (Mrs. Annie Besant) in London,
for some time (about Upanishads). Naturally it hugely escalated anger
among the followers of theosophy and Dr. Besant. But onthe basis (?f
this one incident we should not reach to any conclusion about his

alleged dislike ofthe second party.

Narendra Nath Dutta was against institutionalizing religions. Was
he questioning the knowledge base of Theosophical Society..? W_e
know not..! Swamiji himself was working on the stubbom and fanatic

mindset of the youth which once made him merciless towards the
intolerance of missionaries. In his later years he became to'lerant apd
nowhere forgot to carry with him the ‘Imitatioq of Flhr}st’ side by s.ltie
with ‘Bhagwad Gita’. He started incorporating in s faith, all the faiths

ofthe world.
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After this first partially controversial meeting in Chicago both
of them again met in Almora. There is a single reference found i,n thi
regard. Writing a letter to Rakhal on 20" May 189 v
Vivekananda informs himabout his meeting with Dr. Besan
“....On the opposite side (of my bunglow) Annie Besant s
Annie Besant told me entreatingly that there should be
between her organisation and mine all over the world, etc. Today
Besant will come here for tea....”. This conversation carries Some
brilliant hope for future in the present context. Although the
consequences of their prospective meeting is not known to Us, we can
only presume that had Swamiji got a longer life, the affiliation of'the
two would have changed the shape of social reforms and the political
fabrication in India.

He writes,
Staying,,
ﬁ‘iendship

Apart from these two face to face interactions there were various
other occasions when Dr. Annie Besant expressed her highest regards
for the person and mission, Vivekananda was for India. More than
once Dr. Besant admired Swami Vivekananda, although we have
almost no account available to know what Swamiji’s perception of
Mrs. Besant was.

Praising Vivekananda’s efforts for the awakening of his own
people, Mrs Besant, on her visit to Ramakrishna Student’s Home,
said that *She as well as Swamiji foresee English-educated Pundits as

the future ofa new India’. She continues with her suggestion that,
“Learn certainly all that the colleges have to teach you, and all that will
help you to influence the English-educated classes, the leading classin
this country. Learn also your own great faith. By that faith India is to
be helped to keep her place, or rather, make a still greater place
among the nations of the world. In the western countries they have
lost so much ofthe philosophy of religion that the educated men mostly
stand outside it. They look at it as a religion for the uneducated, for
women, for children, but not for the highly educated and scientific
men. There lies your great advantage". ]
Atthe end of her lecture she congratulated the students with
these words, “I believe that from these places will come out the very
best workers that the motherland can have.” These words 0f MIS:

8. Swamj

Swami Vivekananda and Dr. Annie Besant
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Besant not only show her res
also her acceptance ofthe idea
of'Ramakrishna Mission,

True it is that such hypothetical
example in history. It is even believed
better left unanswered. But with a sensitive issue like the discussed
one, it will be fruitful to change the perspective and think that what
could have been possible if they had exchanged serious dialogue in
their meetings. The enquiry thus analyzes the relevance this meeting
bears on Indian history and one may conclude with the following
observations :

° These unparalleled fanatics might have exchanged the brightest
ofideas on nation-building. :

pect for her second home ‘India’ but
s of Swami Vivekananda and ideologies

questions set no path-breaking
that few questions in history are

° Their spirituality might have influenced the course of action in
the war against British domination.

o Their compassion might have won inclusive development for
the people of India and the world.

° The common truth might have overrode differences from the
future globe.

° This mother and son duo from west and east might have proved

to be the steroids to the weakness of humanity.

This and probably much more could have been achieved if only
Swamiji got few more years of life and they got the chance to jointly
take up the task of freeing Indian people from the negative impact of
domination.
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